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Summary by Margaret Mead

ead: 1am not going to attempt to summarize the whole conference.
'm not going to attempt to repeat the things that have been said.
asked to give a paper and decided not to, as long as I had to give
immary. Therefore, some of the things that I will say will be my
that nobody may have said yet, or that no one has said at this
ence in this particular way. So that it will be a combination of
of the things I might have said if I had written a paper, and what
. distilled out of this conference. I suppose it could be described as
I've learned out of this conference, most of which T was not quite
n of before, and I'm going to try to put it in some communicable

rst, this problem of co-operation between educators and anthropolo-
his is a particularly complicated subject. Educators, after all,
ulture, change culture, work with culture, have students of differ-
ltures, and so on, so that they feel qua educators a certain, sometimes
ge, confidence in their understanding of cultural differences or
transmission, and so forth. And anthropologists teach, as Steve
pointed out, went to school, have children in schools, serve on
boards, and in a variety of ways are active participators in the edu-
al system, sometimes are formal educators for large parts of their
‘many ways. And Fee (Keesing) as an educational administrator
epartment in a complex university setting must spend almost as
me on educational problems as many educators here. Now laymen
nough in some ways when they’re not competent ; we all know
e amateurs who think that they know all about any subject involv-
an beings. We know about the people who know about marriage
they were married, and so on. But this is a still more complex
because we're both competent acting practitioners in the field
ther’s area of competence. It comes up, for instance, in Bill Mar-
tement that he wouldn’t hire an anthropologist to do a particular
his case, deal with a school board. In that case, you wouldn’t hire
pologist but you would hire somebody who knew about school
and he might be an educator who knew a lot about social structure
hropology or he might be an anthropologist who knew a lot about
yoards and education. As we work together in any kind of confer-
ike this and in future discussions, these points need to be pinned
ie extent to which each person, each group, has competence in
er group’s area of competence.
w I want to discuss very briefly the formal possibilities of co-
This has been set up as a co-operation between the group
thropologists and the group called educators. We've had some
trations in terms of preferences, of value, and of behavior here
 are many kinds of anthropologists : if you order somebody who’s
w of the American Anthropological Association you don’t neces-
et ‘anyone who can contribute to education except at the sheer
vel of his particular area of professional specialization, whether
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h Bernie Siegel’s models, I think you will find that his organizational
del bore some traces of sociometry, although he may not feel that ar-
lately. The other model came from Kurt Lewin’s channel theory

ch was developed in Lewin’s psychology in answer to anthropological
stions. And then Jules (Henry) used an information theory or com-
ommunication, and that set up the commu-
) and Art (Coladarci). And Larry Frank

the way through has been using a very large body of interdisciplinary
terial'out of which he moved in every sort of direction in this discussion.
e is a high probability that one of the best ways of getting communi-
1 between anthropologists and educators is to use those anthropolo-
ts and those educators who are themselves interdisciplinary, and espe-
lly interdisciplinary in their use of psychology and personality theory—
‘e areas where it is very important that the individual should be in-
d as well as the society. Maybe this is the fertile spot of inter-
munication.
When it comes to the question of areas in which we can have fruitful
of cross-disciplinary communication, I'm not going to try to make
List exclusive at all. We’ve had a whole series of suggestions; but I
nk it’s probably very important to distinguish between the use of

thropology in teaching—the formal teaching to loosen people up, to
i d the more systematic uses

en sensitivity, to increase awareness—an
in the questions of where the educator is

anthropology, for instance, 1

g to use research findings on such points as the relationship between
escence and conflict as periods of choice. Somebody was worried that
his conference we had possibly given a picture of adolescence as a
d Drang period again, that the emphasis here was over-
hted negatively. Adolescence is a subject on which educators need
ave research findings of all sorts in other cultures; they need to have
ngs on importance of early learning, etc., that are of a different order
| the problem of loosening up, increasing sensitivities, widening aware-
in students. For instance, Hilda (Taba) made the statement at some
t that anything that is learned can presumably be unlearned or re-
ned. That is a primary theoretical problem on which we need every
of cross-cultural material that we can possibly get. It is possibly true
anything that is learned can be relearned, provided that it was learned
_certain sort of way. But the importance of how it was learned may
bsolutely crucial. There are suggestions, for instance, that if people
ally learn a. language as one of many, they can always learn other
uages. They have a different ability to learn other languages, to learn
k, read, fantasy, write poetry in other languages, compared to those

earn a Janguage as the only language; and that learning a language
1e only language is crippling from the standpoint of moving into other
ages and needs at least a rehabilitation course before one is able to
other languages. We've got a good deal of evidence of this sort about
uage, and possibly it’s true of the whole of culture. It is possible that
nie can learn one’s culture as one culture among many, which is, inci-
Ity, the way any New Guinea native learns his culture, then a type
ibility may occur that is quite different than if one learns “this is

bility that we knew little about,

ay to do things.” There is also a possi kne
hanging cultures may be like writing a piece of music in another key,
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it’s archeology or physical anthropolo,

1 : hropology or language, or what ’
sy ot it vl el ol LT
to distinguish between an anthrrclagsllg 'Ctm eSkt' e ey fo occur—
relevant to education, either in (:orll)tentg lffr Wort'mg 2 Some deld really
a‘s’ist,s-~ It is equally true of course—actuall pi;ft}llce’ a‘Illd S anthrop_olo.
position to do this as a rule because the }<:’10n’t o the ot in
nstitutional structure educators do~tha¥ orderigoﬁ%‘ré:d the enormous

: U ducator”
gf ;ei?;;lbiﬂ c;allr;%%%ﬁ Otg;g %)c; do. It I}l;light even bge more dangelfouzvtolllgg

t , because there’s a certain amount of h
geneity of approach and attitude among anth logi hereas edun.
tors really span the earth. But I do thi%k th ro%q e remereas educa-
the question rather seriously as to wheth haLt oo has raised
anthropology and education as such eI ?rfet oo somecre defaween
pure anthropologist who has had no ;:x erie?ln, e edeome defined as a
primarily studied education in primitixlr)e s .cet_m edcation, yiho has not
in teaching, and so forth—say, somebod ocie 1fes, o i ot asrested
ested in band structure among,primitive}rrlgrlrll g A o o ko I dnter-

] i d so has had no o
contacts with educators—engage in a ver rf;ﬁts ?)rll f it
tion except at the book-reading source mytp ial 1a 7 Th o munica,
of communication that comes because the iy 61::11:113. evel.; ere s one kdnd
in the field of education, or the educat afn r0?010g1§t mas been working
anthropology. Lots of what Hilda (Tolr) s T et s een lsing
thropology, and it’s far better than m taL a)hsays e soased with an-
do; but that is not without benefit ofoS ?I?t rOIPOIOngts e eoncelvably
with anthropology and anthropolo isin rc()ipo ) ngiaase she's yorked
rial—she’s absorbed it into her resegr hS puiocies aniihropologmal arson
from whom anthropologists can Iéa < 2Pproach  shesa research D
Bois) writes about intercultural edtig ‘?’ greathd?al'. o e cora (Du-
cultural education and dealing with ia}[lon}—s e g o mmter.
there’s a possibility that the cgmmuni F on es§110nally e
either from anthropologists who ha.veC iaflgn Wegitde! e oy
tion—an acting professional interest—or Zguigtsgznth;rfterest PN

lon- ] —0 ‘ho’ve taken an ac-
I:)lfvg é?ﬁigeglm gréthrciqpo’iogy. Ideally, it would be excellent to have a group
ety gf fhg;ifgstgato }1;:1 éi;rzel_lsome)vehry irclltensive work on education—
: [ (Henry) has done, having his st r

zgie;?h alss1stant_s do Intensive observation in the scl%oolrooéd:gtihgt
educ 0:Eona material becomes his research material. That is certainly one
Aygd educcorglmunﬁcatlon between us; I don’t mean this to be exclusive.
and e erz;tzrs _sth011111d be very careful when they want an anthropologist
e yearls? oral tW1 ht' em, either to expose such anthropologists to a couple
0 years of n er?s 1D in the situation where they want them to co-operate,
andgno‘t é‘opohoglsts who have really worked in a field that is relevant,
and order them from the supermarket, as I believe Art (Coladarci)
Another possibility is that we primarily communicate with each other
successfully only when we are interdisciplinary people. Not bidiscipli-
ggryuwhlch is an anthropologist who is a specialist on educationgds an

uca(tior who has worked anthropologically—but when we also comman

a ggol many other things, like learning theory, like the use of conceptual -
models. If you look at the communication that’s gone on here, for example,
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rces of anthropology. There is such a thing as collecting data in such
ay that you minimize bias. But that does not mean you get rid of bias
wpletely ; it doesn’t mean that you get rid of your perceptual modalities ;
cesn’t mean that your data on a particular society aren’t going to be
re visual than auditory. There are uncounted levels of the intervention
ibjectivity into material. Nevertheless, with the adequate use of ma-
recording—with films and tape recordings and various devices of
sort—we’re going to be able to get chunks of material that are multi-
ry, that are large enough. In such chunks, limits can be redelimited,
that even if the anthropologist did say, “I’m going to take a four-hour
? somebody else could carve a thirty-seven-minute shot out of the
le of it that the anthropologist did not plan to carve out, and look
later. We've had arguments in the past, severe arguments, as to
her introducing recording into the school system would interfere
the children’s learning in some way, and then the educator had to
ect them. With the growth of machine recording of various sorts, the
cipant anthropologist doesn’t have to be so conspicuous and therefore
'a thorn in the flesh of the local social system as he almost always is.
rimitive people had school principals, probably no anthropologist
1d ever have been allowed to get in and study the native tribes. There
sually nobody in the native tribe who can say, “I don’t want life dis-
ed,” and so the anthropologist can get in. But anthropologists are

angels of noninterference and they usually make a certain amount of
ble in the village, and they can make a dreadful lot of trouble in the
ol system. But with the growth of machine recording we're going to
ble to get away from that. We'’re going to be able to collect large
nks of material without too much active participant observer inter-
tion in the system, on the one hand, and with increasing minimization

distortion of the material from the point of view of the collector.
way, we can separate the material from the interpretation, which

and that there are possibiliti i
! ities of resetting th
ar here : > g the whole pattern.
thgzgpi%abtl :nlla?ng gone in cross-cultural studies at pl%ient is 1]’3ellletvevery-
anthropologicalofn ;t:rieacllqcato‘ri~ at a different level from the need ta(;l tuto
pathropo 1n order to increase sensitivity or widen s‘cudentssEs
The same thing, I think,
1e S ) 1 , may be true of the whole i i
3§§Z?éﬁitlon and social structures. We want the studeglltl%csc‘)a(l);f ! Socil
differe Ofsortg c1>f social structures and to become conscious of ?habout
tence amsiocila 1itructu}res', so that a teacher knows she’s in a ehex‘
Pressuxies. Tfla?t isn?:;:;el; :15'&& Systt(}m a.ndhnot S e trary S;Etogt!
B at mresent abors er ifferent from the research level of what
] institutional change, and imi institutions]
ey ge, and the limits of in
feelsgoil eJcl;.Irf’i 1(nHenry) brought up the point about the areas vsvt}llgi-teloél A
e can ove1 at all—where one’s position is perceived as a co o
T she ondy thing to do Is to get out if you don’t like it Hglclin
oba) then th%‘;eth c’)c};aﬁ t1n tealc):hmg teachers she could show thém tlha:: »
\ ght was being a cog wasn’t a cog.  That’
g}t;e';ges g;c;glreeli IZ\;}:;E tt}}e felative “cogginess” could gl;.e dkilsécusssczzlgie' p&i
: at’s closer to what Ted (B is i ki
i 1 (Brameld) is int
the ‘i{ rlls(; Vivizte)re tyou can really make an institutional chazlge——aenrsssfg ltnd_
we know a ipu social systems that could be used there? So I think irzi1 th'0
conte Whegogl time to time there has been a confusion between the .
i Ao 0 you need an anthropological description of Center 'l?e
n order. o-%erate in Centerville? When do you need an anthropol rical
Centefv ;ﬁEPoACc?ntirwlles in order to teach people who will gPoo ic;Igtr:)cal
v co‘ﬁlmgnigesena?c; V(\lfi il;leeél. ;fnaterial on what happens with rapidI;
nmu; X e different sort of theoretical 1 ?

o t%lrel 2?:;1?: (zfl 6ime}{cilamge or borrowing of methods from ori;v fili.scipline
thar y ohher, the f‘ﬁ ole emphasis on the natural history approach is one
e e can f a;}r; :teli'ty \A]fgellt vylthhthe history of education and what
gvte};il?)lé ;here’sbof(tien been one gtrﬁﬁirtlgeoerl:llits};]irggo lﬁﬁ ﬁ;ﬂ?févhﬁe’ ink, one of the points of view that the anthropologist, as a field
. very bad omission i ’ 4 ' Snote " ihropoiogio
i a conterence o ooy frotlrll] rtllézv Str’i‘lﬁgéri: oif g;; conference—or at least herelz %n;%le: tcl‘s)er:l g%uanthrsogologicraf materials that’s been raised
be he{’e too. TEn years from now 'the distin’ctior;: 11{):.? - hlsmr}{l ought to e also, and that’s the use of anthropological records of B o
?;d history will 1, be stcs a6 thy ane oo o sw::: ant ropollogy ies; or one may, from the point of view of a cultural analysis, look at

ey 216 going £ close very saptity. 1o m denose, p going to close, jent societies, exotic societies, and so forth, as living models that will
as how raany: historians the o 1t wil Fpen on several things, such n our picture of the potentialities of what human society could be.
Seience Center dociie T o (fo v?;ft% I;Oligdatlbor‘l Bel’.la:VIOI"Ei.I of the sources for new cultural invention is what other people have
Tepend, on oy aecide have anything to do » leami anb' elmgs, it wgll Tt is from that point of view that Steve (Hart) presented his mate-
Gepend on how many listorians have any biology. It will 1t initiation. This is something that cultures have done; this is the
anthropology src st s, but eventua ly tahpart of history and a part of it was done ; these are the elements that recur. This gives us some-
gorking 085, are going to be combined 1011_ agti()rl;)t (())fl Oarea g:at we’gedbeer% g to think alsout, not in order to transfer it directly, or to create a
istory. and the specific applications of el hP gy, the methods o opia (for Utopias are extraordinarily deadly—no one wants to live in
methods fo eucabion il Bt ons © diﬁel:;?q : —lsftory az}qld oif h1stor1,cal after they’ve read about it), but it gives us an element that we might
ﬁm{}‘% ls to y from the way they’re eglecting at the present moment, or that we might combine with

ere’s one other i i i - :

cduere’s ot anthropﬁgtgfig’gsa’ég%militgromel?'ll’ which T think hias vexed n?ﬁ% ersgas where educators and anthropologists are going to co-
ors fnd anthropologists fo n-?a ; a while when they haves#gorked ate, inevitably these are normative areas At the research level, you
B ihat perhaps ought fo be ma 2 ;;ﬂllilih g; (;a;lmz gp Olncehor tvéi%e, g ist to make a Study‘ of Centerville and givé you
L ree (Keesing) made it more expli statementyab :u§ f}?e giréerént data if you want to. But the minute you want to change the teachers

enterville or give the children in Centerville an experience their par-
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ents didn’t have, this is inevitabl i
to m 7 itably normative. And I think it’s i
B Wi b e S sptopogi
subs ropologist that he’s a practiti .
inclJu fiicitng) fllllet?;nele sortl:)s of pressures as those the educato? i? ztétg?&irtand
that he o't allae, dpi'gga:)bg;dv;rlous sorts of licensing and control_(z;
conti}ol by t'hﬁ society that he’s §;Zr1;1t)i§;1};€rvﬂle without a minimum of
o .
seemns ‘é‘;’ rV:llet hgei},};ct c;?rwhat Ted (Brameld) was calling for here, ;
people who were 1ot ing for tough-mindedness and dedication }'lt
everything we on egested in change_and who would take into ace ot
chanige, hat never?}:)vl rom all the social sciences about the difﬁcultOunt
movingi forward i eless who wanted it, who had a positive motiv }t’ o
tion, where the alnntl?rg;)l;fli)tglfi)sr}c Oéssyocc}izi Ch'al‘;lge& e edge of that ;01;?3
onle— s PS logist, educator—a wh
ggl ggist Vv‘x;ﬁé \gglék c)»tn thq problems of social change, there’sotlﬁeg;(r)lltl}ll) of
Poogist who d czﬁing?fgsebtehcz Jack of the kind of dedication that Ted
curios: - s majorly motivate i i
o Sloss(;’cg;l 1imd bhee_ s 1{10re or less remained in th}é humaniszI Sc})’si(’iieé;ght d
complete] Pri’mt.mg ed from fact to fact, from theory to theory that ﬁn’d
necessaryydedic;‘t,?gfldéobsugcigiSc}(li;géceati%% . tol'f another order’from t%:
ha 3 1 . Then there’s the e i
bypt%}é V}’(l)%l (‘;‘?a}t’g :fa}tl _of new faces in front of him, who’s cont?rllltj:fgrrr?\?ig 1(?
such et inctmg a new group of youngsters—something new §
oot theis eors urn are not preoccupied with social change They’ .
fis whola mI< generative dev1ce.' Now, Ted specifically, and to a deyrVe
who finds sufﬁc?reime’ need to direct their appeals not to the educéaglt:;:3
not o anthrec? 1revgard in that fresh group of faces of any age, and
Tovely now Linens pologist who finds sufficient reward in discoverin a
grou of peom phsystem——both of whom can be very happy—but to %h
g o t}; CII’)I;I:’I who care about change and who have a dedicated com?
and who are imtegre 111:1 dSO o btamine g S0 they want to work on it—
that are nacesns eSIed n obtaining the skills and research information
be enough Usugl'l thon t think the dedication of skill alone is going to
doest Stivive o (}i’ ehexpert who relies on technical virtuosity alone
Py fn fr the emotional pressures that are involved in the
of opinion that I?chﬁﬂt(eggtg;g ﬁgt;ntro%uce change. Tl’ﬁs = 2 statement
rate 1éor tovic’rsegs technical assfi)stan}c’e“g(pglicsumented with the breakdown
deas fﬁta:[ w(i’ xlri«l:) to say a little about the question of lag. Some of the
seded. Tome Y ‘Heen working with here are on the edge of being super-
ot Here ot 01 us}i;rate this by one point. Almost everything that we've
that change tal}{” lr;.t e last four days, takes off implicitly from the idea
thing Willgstr es llgme. Even the most violent advocates of doing some-
Clons ol St eis,f ut you have to grow.” Hilda (Taba) gave us a very
Boia) panar edq of what she regards as the steps in change. Cora’s (Du-
the traj e(I:)torylgg Illeszzigig;gneéfg:hgée SIteps fhat C}I;xange has to go through,
our major emphasis is going to be on fﬁs%ecu at in the next @ve years
speed you can have a great deal more cha ot o [ you have Maough
. ¢ nge. That is an idea s
i ;grs_ I.erlfiihlonable twenty years ago. It was unfashionable becta}'zxasz v:}?e
ange were partial. We were trying to work with little bits;
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were trying to put a tractor into a medieval economy; we were trying
lead people to new hygienic measures where they were living in the
me kind of house, going to bed in the same kind of bed, and yet wanting
give them a little bit of change. Now, what we see in many instances
hat very rapid total change—ifor instance, where a population if they’re
ng to work in a factory also go to live in a new kind of town—makes
possible to build new patterns extraordinarily rapidly. Take, for ex-
ple, the present marriage pattern in the United States since World
ar 11, which differs in about a hundred significant respects from the
e-World War 1I marriage pattern. It’s been built under conditions
speed of migration and change in the whole social structure. There are
whole series of areas where possibly speed that doesn’t give a chance
mobilize resistance, that doesn’t give a chance for the partial learning
become pickled and crystallized, is going to be an important point.
Now I would like to discuss another problem that I don’t pretend to
derstand well at all. This is the tendency of educators to take up fads
ings in cliché form, which, stated in more general terms,
the tendency to form cults rather than open-ended social systems. The
le bit that we know about cults (and my recent Manus study is probably

¢ most detailed study that’s ever been made in situ of the fight between
t of the society, which struggle is

coming a cult and: remaining a par
hat the Manus community is going through at present) suggests that
' related to the fact

cult may be related to types of pressure. It may be
at the innovating educator has been under too much pressure, has been

o much alone, and therefore has been on the defensive, and has tended
rystallize his thinking because he has had to fight so hard. We know
at one of the things that leads to this crystallization of nativistic cults
he fight that goes on to get the particular new point accepted. But I
ink it’s something, as Ted suggested, of which we as students of wider
jltural processes should be extraordinarily aware—that educators have
nded to settle down on clichés, to turn an insight into a cliché; and then
ourse they have to reject it later because it’s become shorn of wider
s become isolated. For instance, let’s take the sort of thing
at’s been said here quite often: “There was a psychological phase of
cation; now there should be the anthropological.” That is a dread-
y dangerous thing to say, because every single valuable thing that came
education out of psychology needs to be kept, plus allowing for a con-
ous new stream, and anthropology needs to be combined with what is
. The danger of going from the child-centered school to the com-
wnity-centered school and back again, which has been the sort of expe-
ence we've gone through in education, is one of which educators are
tremely aware and in which cultural knowledge used by educators and
anthropologists interested in education might help.
hen we come to this question—the problem of the value of awareness.
nk that there we have another angle on which anthropologists and

lucators are going to have to work together very closely. - Radcliffe-
rown, a structural anthropologist, used to ask how much awareness can
ociety stand ? Sapir was saying, in the quotation used in Ted Brameld’s

dividual stand? If you are aware

per, how much awareness can an in
aking is one of seven languages, that as you

1at the language you're spe
the word “cat” in a sonnet there are six other.words for cat, that the

to produce th

ning, it’
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sggct_uria{ of metaphor in English is different from the structure of m
gs “tﬁlg ﬂel;sfsﬁin’ that vxlrhen you're using an image in English poetry sitfg
e an eagle” i i
“Not like an eagle he flew, be i 3 ran 1 Russion i parirc from
: , ussian. i
all those things at once, can you ever write a poem? Tha’cyOu thmk‘ o
p}?smon, and it was a very important one. There seems to ];?i Sgplr :
1t:i f?ct ?gggei r\ﬁlﬁ)e !flrax};e adlot of (Iixalf—baked unindividually realized nei?v scoiggt
: ir heads produce very peculiar poetry, and ver inr
gfczggﬁ‘?&igif}trﬁa ?r}d imperfect ;nusic. There is undoubtedly};ppercc?cléig
n that is necessary if we’re going to have i i
exp%§ﬁ§nge ancé 2cﬁnume artistic work by ?ndix:giduals genuine acsthetic
1s 18 probably equally true of cultures in res :
is) tru pects that we don’
We dolr:'t know where the insight level operates. Now, I'm goingttlgno'w‘
{}Elrllkath:tltd'f()f br1efl(1in£ermed1ate example, and that is McC:a.rtl'xyisnrglg 1v§
1t we could have found and invoked the analysi '
who know most about McCarthyi ot bt the Recple
C ] yism, who know most about the i
gél;fnri{nv;’rh]og :%r_ted t(:1 tﬁ:nkUabout interaction between the Soviet gg;grelt
, Britain, and the United States in the late ’thirties, the 1
;llilveet}c))e;?vzbrf t(i iyl())rkalou_t a shelzries of predictions and we wou’ld hgvzv l()):ég
‘ ost liberals in this country the perfectly ad icti
that (a) McCarthyism was i By it ol e fiction
I predictable, and (&) it wouldn’t be as b
}zva§ expected ; but this would have harmed rather than helped thz vil??aii
ttﬁrious 1111d1gqat1on that has made the prediction actually work out. So
przdi}gﬁ) no‘?tse, l;: cgm?tﬁmcatmg the insight, the very thing on which .your
sed. us every time you communicate an insight
awareness, you change the course of histor ively: want fo
: ourse of history. Do you actively want
%:;%ﬁatthsv ecoat'zéseé of hl.séo::iytm bthllil particular respe(}:,t? Yet I ggree wi’tg
ve are committed to building a society.in which we ha
and more insights and awareness. And Larry has made the pc:ilfltr?g;et
zye Wﬁnt a society that is regenerative spiritually in the sense that it con-
bmtttla y reassays its goals, and at the same time, hopefully, will set up
etter mechanisms for reassaying its goals—of which, of course, a con-
sc10}1115 edl’lcatlonal system is one definite mechanism. But it’s a l’)roblem
y:le taxéen t solved. ’It s a subject on which a great many people are react-
‘i g today, }?nd they’re reacting in a variety of ways: some with a return
o rzeol-ort odoxy, some with a desire for various and sundry sorts of
g?r; hré)s 3 Somi .Wlﬂg a desire to return to the three R’s. There are dozens
reaction formations against uncos insi ’
o Wderstand. . ag ntrolled insights that we don’t
e’ve kept saying, as an aim, “How are i
> ying, , you going to get people to
r;:lco%mze that feelings are facts ?”” but we have notg discgusseg mle)thcl))ds at
all. _n? this is an area where the anthropologist has traditionally been
?} Sfeﬁlafmt and where we are going to have to evaluate not only awareness,
1;1 the forms in which awareness can safely come : the places, for example,
where it is safer to leave the awareness to the arts than to the expository,
a}?d the degree to which it is possible to direct the arts without making
them the sterile, hopeless implementers of an economic or social point of
view that they became in the ’thirties in this country, that they%-" g in the
E&Y:l:t Union ttc;lday;l—mlwhxc% ;.hey are so harnessed with some thfernal
ial purpose that they lose all freedom. I thi ’
Social purpose that they ink that’s about the strength
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AN OVERVIEW IN RETROSPECT

OPEN DISCUSSION

The Anthropologist in the School as a Field
Henry, Mead, Spindler

Henry: Margaret (Mead), I want to talk for just a moment on a
nt you raised. In this group we are emphasizing the importance of
operation between anthropologists and educators, and one of the things
it anthropology can do — you might say in a sense, its birthright —
to observe directly in a natural history way. And one of the things it
ms to me you were doing was emphasizing the extent to which the
thropological observation itself could distort and upset the situation.
 course I was touched by this in my narcissism; I was also touched by
in regard to the profession. My students and I have observed in
srooms almost without causing a ripple, and these students were com-
tely untrained for this. I would say that we paved the way very care-
ly throughout the whole school system before we went in to observe,
d this may be one of the reasons why no trouble ensued.
The other point I want to make involves what has been called tradi-
nally, and I think rather naively, distortion. And this insight came to
e not out of my own perception of the situation, but from the people
spoke to when I went to Washington to talk to the U.S. Public Health
rvice. I said to them, “Now these are situations which I distorted,”
gave quite a number of examples. And they replied, “Why do you
that distortion? These are situations which you observed, which be-
use you observed them and recorded them can be exploited therefore
particular experimental insights.” I think that you have taken a rather
aditional position as to what a distortion really is, and also have over-
hasized how anthropologists can upset the situation.

Mead: Yes. Iagree that we've experimented for years—ifeeding back
to the group the results of the observation and making it part of the
1-going process. And you can do that, and we’ve done it very many
mes. Nevertheless, the observer when he enters in does add to the situ-
ion and change it. Now, the word “distort” is evaluative. I've been in
many experiences of doing research in such fields, and have listened to
e educators, social workers, and psychiatrists complain about anthro-
ologists or social psychologists (any kind of research worker, it isn’t just
he anthropologist), that they were interfering in some way. On the whole,
- you can use forms of observation in which you don’t have quite as active
n intervention, it may be better : that’s what I meant by machine record-
, that we have now available means of recording that don’t require
te as active intervention and therefore don’t cause quite so much

‘Henry: Tt cannot be doubted that naive and inexperienced observers
1 mess up certain situations; but I would be very much disappointed
this got into the record as an official anthropological point of view—that
re’s so much danger that the anthropologist is going to mess up the

situation.
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Mead: This is true of all social scientists, not just anthropologists, It
happens whenever research is introduced into processes designed to teach,
or help, or cure, or convert individual human beings.

Spindler: May 1 intervene at this point? I find myself in partial agree.
ment with Jules, in that I think it’s very important to keep the doors open
in our own thinking regarding this kind of observation-participation, But

) ’
ternal expertism. You come in and say, “I am an anthropologist ; I'm here
to observe you”—now there’s 2 value and some covert culture involved
here. “Observe,” to a teacher, does not mean just to watch and describe ;
it means to observe, evaluate, and supervise, Suddenly you have this out-

and you have to talk to a lot of different people. You have to explain and
you have to go in and refrain from “observation.” You come in to learn
as a “student.” You assume a familiar role. You say to the teachers, “I'm
a student ; I'm trying to understand something about the situation ; maybe
you can help me to understand it.” If you put yourself in this role, and

do your participant-observation from that point on, I think usually you
can become accepted. :






